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1. INTRODUCTION 

1.1. Background of the Study 

When considering learning a second foreign language, most students will tend to think of 

the four skills reading, writing, listening, and speaking. Yet, pronunciation, especially in the 

learning English as a foreign language context is often neglected. Due to this lack of interest, 

Kelly (1969) labeled pronunciation as the ‘Cinderella Area’ due to lack of attention often paid 

to developing pronunciation skills in the classroom. This poses the question of the importance 

and relevance of pronunciation in second language learning. Well despite learning English as 

a foreign language (EFL), there are many good reasons why pronunciation should be given 

the attention it deserves. Pennington (1998) posits that phonology instruction ought to be 

given to adult language learners and argues for more research to be carried out, so too does 

Fraser (2000). Good phonological awareness, at both the segmental level (consonants, vowels, 

and diphthongs) and the suprasegmental level (stress, intonation, rhythm) of the target 

language will have a noticeable impact on the language learning process.  

If pronunciation is an important part of language learning, why is it ignored? Looking 

back to 1886, the International Phonetic Association was established. At that time, English as 

a foreign language (EFL) was predominately taught through Grammar-Translation 

methodology, which disregarded the need for pronunciation learning. In contrast, 

Audiolinguilism viewed pronunciation as a key to language competence, and errors in 

pronunciation were explicitly corrected. Today language is seen as being more 

communicative, where importance is placed on form, function, and communication of 

meaning. As long as what is being said by the interlocutors is intelligible and comprehensible, 

having perfect native-like pronunciation is not seen as necessary (Jenkins, 1998).  

Besides differences in methodology, there are also several other independent variables 

that may explain why pronunciation is often overlooked. Language teachers working in EFL 

classes here in Turkey often have a lot to cover each week, and often find it a struggle to get 

through the syllabus. If there are sections dedicated to explicit phonology instruction, they are 

often ignored. Secondly, teachers are often of the opinion that learners will improve their 

pronunciation by other means included in the syllabus without the need for explicit attention 

aimed at pronunciation (Seferoglu, 2005). The third factor may be that both native and non-

native teachers lack the phonological competence to teach both segmental features and 
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suprasegmental features. Due to native teachers’ tacit knowledge of phonology, they may 

have difficulties when answering questions and strategies asked by students. Non-native 

teachers often feel insufficient when it comes to the actual accent and rhythm of the English 

language. Finally, many English language learners have instrumental motivation with the aim 

of passing a proficiency test or other exam of some sort, usually paper based on multiple 

choice questions. Therefore it can be said that cultural context of paper based tests may to 

some extent explain the ‘Cinderalla area’ of pronunciation.  

 

In order to improve language learners’ pronunciation skills, computer assisted language 

learning (C.A.L.L.) may be of interest to both administrators and teachers. With several 

advantages offered though blended and mobile learning, teachers with access to technology 

have the opportunity to increase L2 exposure and interaction outside of the class, thus freeing 

up valuable class time for areas deemed more important by the teacher. The administration at 

Izmir University made the decision to integrate a software package called English Central into 

their syllabus, where students spend an hour a week using the package in a computer 

laboratory environment. Students have the opportunity to learn new vocabulary through 

watching videos with subtitles that are engaging and allow users to use their schemata in order 

to construct their own meaning of the vocabulary. Students are then asked to complete gap fill 

activities and other such controlled practice activities to check comprehension. Once students 

have had the chance to practice written format, the programme requires users to speak into the 

microphone after listening to sentences shown previously. The programme uses voice 

recognition software in order to assess rhythm, intonation, and pronunciation patterns and 

gives a score. Students’ scores are tracked and a test is given at the end of the course. Students 

also have the opportunity to watch the videos and practice outside of the laboratory through 

the use of either computers or smart phone technology.  

1.2. Purpose of the Study 

It is a long known fact that teaching pronunciation is a controversial issue for instructors. 

It could be said that while some instructors pay special attention to teaching pronunciation 

and have separate lessons focusing only on pronunciation, some other instructors prefer to 

include pronunciation in main course lessons without putting emphasis on it. Additionally, it 

must be admitted that students give great importance to pronunciation; in fact, most of them 

learn English in order to be able to speak the language with a good accent. However, based on 
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our observations, we can say that students make a lot of pronunciation errors. As their 

instructors, we correct them but because of the high frequency of mistakes, after some time 

they lose their motivation. Therefore, a good question comes to our minds, which is how to 

develop pronunciation of students in and outside the classroom. In order to find a good 

solution to this problem, it is possible to make use of technology, which is an indispensable 

part of our lives, for pronunciation as well. With this point of view, our school, İzmir 

University School of Foreign Languages has decided to direct our attention to English 

Central. Students have one CALL class every week and in this class, they only use English 

Central. Each student has an account. English Central is a web tool which was set up for 

educational purposes. It allows its users to watch authentic videos, practice unknown 

vocabulary, listen to the pronunciation and speak it. Also, students record their voices and the 

system gives scores to them. What is best about it is the fact that teachers track the progress of 

their students. By this way, students are able to listen and repeat until they reach the correct 

form of pronunciation. It is also good for developing themselves at their own pace; they can 

focus on their weaknesses. Therefore, it could be stated that it is really good for learner 

autonomy. For all these benefits mentioned above, we have decided to search for ideas and 

perceptions of its users; students and teachers at İzmir University and try to measure if there is 

a difference between the ideas of students and teachers before using English Central and after 

using it. We try to understand whether English Central has really been beneficial to our 

students in terms of improving listening, speaking, vocabulary, and pronunciation skills. 

1.3.Research Questions 

The major research question of the study is to seek the effectiveness of English Central, a 

digital tool designed to improve listening and speaking skills, in improving students’ 

pronunciation and listening comprehension skills. To be able to reach the purpose we have 

intended, we have formulated the following research questions: 

1. How do teachers perceive English Central in terms of improving listening, speaking, 

vocabulary, and pronunciation skills? 

2. How do students perceive English Central in terms of improving listening, speaking, 

vocabulary, and pronunciation skills? 
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1.4. The Significance of the Study 

It could be said that using technology and the internet is a must in today’s world. 

Therefore, it is high time technology is integrated into education, especially if language 

learning is considered. English is lingua franca, so our students should be able to speak 

English with a good accent and listen to what other people are saying. They should be able to 

understand what is going on in the world. With this objectives in our minds, as educators, we 

should provide the best opportunities for our students. Especially if the case is pronunciation, 

we should make the best use of technology tools, one of which is English Central. It offers a 

good variety of authentic videos in the target language and also gives the opportunity to see 

how well your pronunciation is. Keeping these in mind, we have agreed on investigating what 

the students and teachers using them really think after using English Central and check if it is 

really effective in terms of developing pronunciation. By this way, we believe that our study 

will guide not only our school but also other educational institutions about using or not using 

it.  

2. REVIEW OF LITERATURE 

2.1 Pronunciation 

The history of pronunciation in English language teaching has seen various 

approaches pass in and out of fashion. In answer to grammar-translation methodology, some 

approaches to teaching, such as the reformed method and audiolingualism, viewed 

pronunciation as being of upmost importance, whereas contrasting approaches, such as the 

cognitive movement and early on communicative language teaching, predominantly ignored 

this area of phonology (Celce-Murcia, Brinton, & Goodwin, 1996). Nation (1996) believes 

that the amount of attention paid to instruction of pronunciation depends on teacher’s 

conceptions on errors, fluency, and accuracy in second language learning. Levis (2005) 

defines the two paradigms with the nativeness principle that aspires for native like 

pronunciation at one end, and the intelligibility principle that has a perhaps more realistic 

expectation in favour of comprehension over perfection. Research carried out by Arevart and 

Nation (1991) found that teachers who designed and implemented strategies with a focus on 

fluency, also had a positive effect on accuracy levels and grammatical richness. They argue 

that an increased amount of automacity frees up the working memory so that more cognitive 

effort may be placed on accuracy and choice of vocabulary.  
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Derwing and Munro (2005) argue that correct pronunciation not only allows for 

intelligibility, but they also highlight the effect of stable pronunciation on the phonological 

loop mechanism. This is used to describe the process whereby vocabulary, either segmentally 

or supersegmentally, is internally repeated in order to keep it in the working memory. Ellis 

and Beaton (1993) believe that unless a second language learner is able to correctly 

pronounce a word or phrase, the phonological loop will be adversely affected, thus preventing 

newly learnt language to be transferred and stored to long-term memory. Therefore, second 

language learners should also develop the same pronunciation intuitions that L1 speakers have 

as tacit knowledge of pronunciation will improve language learning.  

Kachru (1986) pointed out that there are more non-native than native users of English 

in the world. Power (2005) stated that, non-native English speakers outnumbered native 

speaker 3 to 1. So with English as a Lingua Franca becoming ever more increasingly 

dominant in today’s globalised world, linguists such as Crystal (1997) argue that although 

there is a need for second language learners to comprehend various accents and dialects, there 

is little point in trying to speak perfect RP English which means the standard accent in the 

United Kingdom. Jenkins (2002) also supports the intelligibility school of thought, stating 

comprehension ought to be the main priority, focusing on consonant sounds and initial 

consonant clusters, the distinction between short and long vowels and also an awareness of 

contrastive stress.  

Looking at the case in Turkey, there exists four major underlying reasons why 

pronunciation instruction is often ignored. Firstly, here in Turkey, English is a foreign 

language. This means that the majority of English second language learners will not have 

sufficient opportunities to interact with speakers whose native language in English. Secondly, 

explicit pronunciation is not directly included in the majority of schools and universities 

curriculum or textbooks. Thirdly, even though there may be a small section in a book that 

addresses pronunciation, teachers often omit it in favour of grammar, vocabulary, reading and 

writing skills (Şerefoğlu, 2005). This is due to the fact that pronunciation is not directly tested 

in assessment hence the washback effect, and also due to the amount of content that needs to 

be taught in a short time. Finally, Shin (2008) believes that Turkish EFL teachers often have a 

lack of confidence in their own pronunciation, which may sometimes cause them to refrain 

from placing importance on the development and promotion good pronunciation.  
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Demircioğlu (2013) believes that Turkish learners of English encounter many 

problems due to diverse articulations in the two languages as English and Turkish stem from 

different language families. Turkish learners specifically struggle with inter-dental sounds, 

diphthongs, and the voiced and unvoiced “th” sounds (Hasimoğlu, 2013; Demircioğlu, 2013; 

Atli & Bergil, 2012). So, the question is, what is the best way to help students with their 

pronunciation development? This is a very difficult question to answer as there are so many 

interdependent variables with regards to the learner.  

2.2 Computer Assisted Language Learning 

“Computer assisted language learning (CALL) refers to the sets of instructions which 

need to be loaded into the computer for it to be able to work in the language classroom.” 

(Gündüz, 2005, p. 193). The language laboratories were found in the 1970s under the 

influence of the Audiolingual and have changed significantly since then. Although CALL has 

been affected by language learning theories, it also has a great impact on modern education. 

Therefore, uses of computers and language theories were closely connected. According to 

Warschauer and Healey (1998), the history of CALL can be divided into three stages: 

behaviouristic CALL, communicative CALL and integrative CALL.  

Structural / Behavioristic CALL (1970s - 1980s) 

The first models of CALL classes were implemented based on Behavioristic theories 

of learning. As the name suggests Behavioristic theory puts great emphasis on repetition 

drills. Another important feature is the role of the computer: the model is based on computer 

as tutor. That is computer is not only a tool; it is the device which gives instructions and 

presents the same material over and over when the learner makes mistakes. The PLATO 

system is an example for creating programs based on Skinnerian behaviorist framework. It 

included vocabulary drills, brief grammar explanations and drills, and translations tests at 

various intervals. (Ahmad, Corbett, Rogers, & Sussex, 1985 as cited in Warschauer, 1996) 

Communicative CALL (1980s – 1990s) 

The second model of CALL classes was based on communicative approach to 

teaching. It became prominent as language learning methods were evolving and also 

microcomputer allowed new possibilities. With new programs language learners started 
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producing the language instead of manipulating prefabricated language. In addition grammar 

was presented implicitly instead of explicitly (like in the classroom). Computer was seen as 

stimulus or tool rather than tutor. As Warschauer (1996) stated ‘’in the case of stimulus, the 

purpose of the CALL activity is not so much to have students discover the right answer, but 

rather to stimulate students’ discussion computer, writing or critical thinking’’ (p. 3). 

Programs such as Sim City and Sleuth were not designed particularly for language learning 

but still serve the purpose of stimulus.  In computer as tool role, the programs do not 

necessarily provide any language material at all, but rather empower the learner to use or 

understand language. Examples of computer as tool include word processors, spelling and 

grammar checkers, desk-top publishing programs and concordancers (Warschauer, 1996). 

Integrative CALL (21st Century) 

Integrative approaches to CALL are based on two important technological 

developments of the last decade – Multimedia computers and the Internet (Warschauer, 1996, 

p. 5). Along with providing a variety of media (text, graphic, sound, animation and video) 

multimedia entails hypermedia and it provides a number of benefits to language learners. 

Learners can reach authentic learning environment. Also skills are integrated through 

hypermedia. In addition, learning is more agent focused – students control their own learning. 

Another advantage is learning is content-based rather than language form focused. The 

widespread use of internet in the 21st century has entailed Computer Mediated 

Communication (CMC).  It is actually a medium of global communication and a source of 

limitless authentic materials. 

Conducting research to measure the effectiveness of CALL classes and its 

implementation compared to traditional methods is an increasing trend in the field of language 

education (Bulut & Abuseileek, 2009). Moreover, the studies conducting attitude scales 

toward CALL and computer-mediated language learning have been carried out widely. In 

their study, Bulut and Abuseileek (2009) found out that not only learners but also teachers in 

general have positive attitude toward the integration of CALL into the curriculum for teaching 

basic language skills such as pronunciation and vocabulary. They also reported that visual 

information support, which can be done the best via computers, was the questionnaire item 

which had the highest mean score in their research for listening. Lasagabaster and Sierra 

(2003) reported a finding and stated that students mostly used the computer software for 
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listening purposes and enjoyed the listening activities most. Klassen and Milton (1999) who 

looked into students’ actual performance found that students who studied multimedia 

enhancement performed significantly better compared to the traditional way (as cited in Bulut 

& Abuseileek, 2009). Even though the general tendency toward CALL can be positive, there 

are also some negative outlook drawn from the studies. The negative attitude results from 

various reasons. The need for equipment, which could be costly for some institutions, is one 

of them. Also, technology literacy which is the ability to use computers and other technology 

to improve learning, productivity, and performance could hinder teachers from having a 

positive perspective for integrating technology into educational context. In this respect, in this 

study open-ended questions have been asked to teachers not to manipulate the answers and to 

be able to pinpoint the reasons for both positive and negative attitude. 

 

2.3 English Central 

In today’s world Internet offers great opportunities for educational purposes. To give 

an example, e-mails, discussion forums, Wikis, blogs can all be used in order to develop the 

abilities of students in terms of developing their 2nd language skills. Apart from these, the 

internet also provides a lot of useful web tools, one of them is English Central, a computer 

program designed for second language learning.  

English Central is a paid web tool which is created for students to practise vocabulary, 

listening skills and pronunciation. The website is built upon:  

1. Motivation: “Motivation is one of the main determinants of second/foreign language 

(L2) learning achievement” (Dornyei, 1994, p.273). In the view of this idea, using English 

Central, students are exposed to a variety of authentic media, comprehensible input, videos 

containing vocabulary which is appropriate to their level.  

2. Context: “Teaching people to learn better from context can be a highly effective 

way of enhancing vocabulary development.” (McKeown & Curtis, 1987, p.89) “A better 

learner is someone who can use context to increase his or her knowledge base, which will 

later form the basis for expertise in any of a variety of content areas” (p. 91). Vocabulary is 

best learnt in a meaningful context that allows learners to induce meaning.  

3. Precise & Timely Feedback: “Multiple-choice tests which actively involve 

participants in the discovery of correct answers and provide immediate informative feedback 
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in an answer-until-correct format promote acquisition and the retention of test materials” 

(Epstein, Lazarus, Calvano, Mathews, Hendel, & Brosvic, 2002, p.199). Therefore, in English 

Central, students get immediate feedback, they listen to a speech and then compare their 

speech with the original one. Students do their best to articulate correct pronunciation; in this 

way, they become autonomous learners to some extent.  

4. Low affective filter: “Those whose attitudes are not optimal for second language 

acquisition will not only tend to seek less input, but they will also have a high or strong 

Affective Filter - even if they understand the message, the input will not reach.” (Krashen, 

1982, p.30). Students can do the exercises at their own speed without pressure and any time 

they want.  

5. Oral language focus: Students are able to improve their communicative skills.  

6. Blended learning:  Students go beyond the classroom language and get the chance 

of more exposure to the target language in an authentic context.  

7. Structured progress: Students do the exercises in a fixed order. They start with 

“Watch” then continue with “Learn”, “Speak” and “Quiz” categories. These categories are 

appropriately staged according to their levels. First, they watch a video, after that they focus 

on vocabulary. Next, they speak and the system gives immediate feedback about their 

pronunciation, and they try to pronounce like a native speaker. Finally, they do a quiz about 

vocabulary.  

8. Gamification: Students have the chance of competing with each other with the aim 

of making learning more fun. 

English Central especially focuses on “vocabulary”, “listening” and “pronunciation. 

This triangulation is vital in order to be able to be an efficient language learner. Firstly, 

English Central states that vocabulary is a big challenge for students because they may 

encounter a lot of unfamiliar words. Therefore, this website provides learning in a context 

rather than discrete forms. Secondly, listening, on blog of English Central, James Alvis 

Carpenter, one of the creators of English Central has the idea that there is a high correlation 

between the amount of time spent on listening, speaking and becoming a good language user. 

Keeping this in mind, English Central offers a variety of authentic videos and speaking 
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opportunities. Students speak, get feedback, and repeat this process again and again, which 

improves their pronunciation.   

Institutions such as Arizona State, Ohlone College, ACE Language Institute are 

among educational foundations which use English Central as a part of their education 

programme. People who use English Central say that they find it very useful for developing 

their speaking skills because they learn the target language in order to communicate with it. 

To give an example, Emily Chou of the Chihlee Institute of Technology, says that “English 

Central is a terrific resource for my non-native English speaking students.  

As for our institution, Research and Development Team at İzmir University School of 

Foreign Languages conducted a survey to identify the prominent skill and to analyze the 

needs for sub-skills. Students have reported that they have great difficulty in listening and it is 

the primary skill they need to develop in order to able to listen to lectures when they attend 

their department. In the light of these results, it was decided to integrate CALL lessons into 

our curriculum. Currently, English Central is used in these lessons. 

3. METHODOLOGY 

3.1. Introduction 

In this part of the study, information about research design, the type of the study, 

background information about the participants, setting, data collection procedures and tools 

and data analysis procedures is included.  

3.2. Setting 

This study is conducted in the prep division of Izmir University School of Foreign 

Languages. Prep school division aims to produce autonomous learners who can use English 

effectively, think critically and have academic skills. Students are reinforced by English 

language and academic skills which are necessary for their departments and career. The 

educational philosophy of the school is inductive teaching; that is students have the 

opportunity to learn with self-discovery. Moreover, collaborative and cooperative approach is 

at the center of learning process. To illustrate, students do projects, work collaboratively, and 

share their ideas. Skills are practiced in an integrated way. The course program consists of 6 

proficiency levels: Beginner, Elementary, Pre-intermediate, Intermediate, Upper Intermediate 

and Advanced. In the beginning of the year, students take proficiency exam. If they cannot 
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pass the exam, they are placed at the relevant level in mixed score classes. In each level, 

students have one CALL class in which they use English Central every week. Through this 

web tool, students watch authentic videos and listen to pronunciation of certain words or 

lexical chunks and record their voices repeating these words. They can also measure their 

progress with a vocabulary quiz at the end. The tasks on the website can be completed at any 

place where the Internet is available. Therefore, it would be logical to find out the perceptions 

of students and teachers about whether English Central is really beneficial or not.  

3.3. Participants 

The data was collected from students studying at six different proficiency levels: 

Beginner, Elementary, Pre-intermediate, Intermediate, Upper-Intermediate and Advanced. 

One class from each level was selected randomly. Purposeful sampling was used to select the 

participants. On average, there are 20 students in each class and 2 students who were on the 

top of the list, were selected. Participants consist of 12 students aged between 18 and 24. They 

are 6 male and 6 female students, all from Turkey. The same methodology was used for 

selecting the instructors. Six instructors who guide students during CALL were selected 

randomly. There are 4 female and 2 male participants. They are all from Turkey and aged 

between 30 and 40. They have minimum 5 years and maximum 10 years of experience in 

teaching. Two instructors have CELTA certificate.  

3.4. Case study as a Research Design 

It could be stated that case study design was conducted in this study. A case study can 

be defined as working on a real or hypothetical situation that people can come up with. As it 

is understood from its definition, case studies can be conducted to be able to solve the 

problems any educator can have. In order to analyze case studies, one has to apply his 

knowledge and critical thinking abilities to the situation. There is another saying which 

explains a case study in other words: “An empirical enquiry that investigates a contemporary 

phenomenon within its real-life context, especially when the boundaries between phenomenon 

and context are not clearly evident; and uses multiple sources of evidence” (Yin, 1984, p.23). 

Also, it can be emphasized that our research design is based on qualitative data 

collection. The research paradigm is interpretive as it is based on descriptive explanatory and 

contextual sentences taken from interviews with teachers and students using English Central. 
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3.5. Data Collection Instruments 

The present study is based on qualitative research design because of the tools which 

are used to collect data. In order to be able to get a deeper understanding of the opinions of 

the students and teachers about the efficacy of English Central, interviews have been held 

with students and the instructors separately. Anderson (2006) says that Qualitative Research is 

collecting, analyzing, and interpreting data by observing what people do and say. The nature 

of this type of research is exploratory and open-ended. Small numbers of people are 

interviewed in-depth and/or a relatively small number of focus groups are conducted. 

Participants are asked to respond to general questions and the interviewer or group moderator 

probes and explores their responses to identify and define people’s perceptions, opinions and 

feelings about the topic or idea being discussed and to determine the degree of agreement that 

exists in the group. The quality of the finding from qualitative research is directly dependent 

upon the skills, experience and sensitive of the interviewer or group moderator. 

The interview for students consists of nine questions. Three of them are general 

questions about English Central. Two of them are about vocabulary and listening and the 

others are about pronunciation and speaking. Participants were asked 12 oral semi-structured 

questions having been given 2 days prior to the interview. This allowed the participants to 

think about what they would like to say, thus giving richer data. In order to provide better 

understanding of the students, the questions were translated into Turkish and participants 

replied questions in Turkish so as to ensure that they can share their feelings freely without 

being inhibited by language barriers. The voices of the students were recorded and 

transcribed. During data analysis, transcriptions were translated into English by the 

researchers. (See Appendix 1) 

The questionnaire prepared to interview with instructors includes 11 questions. Four of 

them are general questions about English Central. The 9th question is about speaking and the 

10th question is about vocabulary while the last one is about listening. The questions were 

given 2 days before the interview so that they could think about how to say what. The 

instructors replied questions in English. The interviews were recorded and transcribed by the 

researchers. (See Appendix 2) 
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3.6. Data Analysis Procedures 

During interviews teachers and students stated their perspectives. After the collection, the data 

was prepared for analysis, transcribing all the interviews and translating the data gleaned from 

student participants. The transcriptions were analyzed by the three researchers individually 

and then cross referenced to see how many over lapping themes evolved. Then debriefing was 

done to increase inter-rater reliability as it leads to less subjectivity in the analysis. After that 

the data was coded by highlighting the themes. Finally, themes to be used in the results and 

conclusion part emerged.  

RESULTS 

4.1. Findings 

4.1.1. Teachers’ perception 

 

Figure 1. Frequency of adjectives used by teachers to describe English Central and its components 

The bar graph shows that the teachers’ perception of English Central and its 

components are based on some positive descriptions. The frequency of ‘good’ indicates a 

noticeable use, and it is followed by ‘useful’ and ‘authentic’. Another interesting finding here 

is the frequency of ‘fun’. While it was mentioned 11 times by students, it does not have a high 

frequency amongst instructors. It was mentioned twice at the same frequency rate as 

‘effective and ‘interesting’. 
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Table 1. Emerging themes from teachers’ perceptions of English Central 

Themes Frequency Example sentences 

Student engagement 12 o It’s fun, especially when they are speaking 

o Even weak students like participating 

Vocabulary facilitation 10 o Great for and vocabulary learning 

o An effective way to learn vocabulary and spelling 

Speaking facilitation 8 o Unique approach to speaking with scores given 

o I like speaking part the most because students can check 

pronunciation 

Authenticity  8 o Listening improves due to authentic speech 

o Listening and vocabulary exercises are authentic 

Listening facilitation 7 o Listening is the most useful part due to different accents 

o Listening is best part with videos whilst listening 

Learner autonomy 7 o Students can go at their own pace 

o Students can measure how well they speak 

Curriculum integration 4 o Appropriate for our teaching program 

o Matches our syllabus 

 

Technical problems 10 o Poorly implemented due to technical problems 

o Problems with headphones and microphones 

Speaking non-authentic 6 o It’s not interactive as it lack dialogue 

o Speaking is artificial, just one way. 

Institutional problems 3 o Overcrowded lab, students sharing computers 

o Students weren’t familiar with the program 

 

The above table clearly shows that the teachers who were interviewed have a positive 

viewpoint of English Central as a whole. Student engagement is the most often mentioned 

theme, as teachers noticed students are more participative in the computer laboratory when 

compared to normal classroom work, and enjoy using the program. Teachers also commented 

on how English Central increases students’ range of vocabulary through interesting videos 

and recycling. Speaking was the third most popular theme. Teachers spoke about how 
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students are encouraged to speak while using the tool; otherwise, they would not feel 

comfortable doing it in the class. Phonology is a major sub-theme of speaking as teachers 

noticed improvements in pronunciation, intonation, and sentence stress. Teacher perceived 

English Central as being beneficial due to the use of authentic input thus supporting learning 

through contextualized content. Listening development was also raised as benefiting students.  

As for the negative themes, it is clearly seen on the table that ‘technical problems’ is 

the most criticized issue. There are also institutional problems such as working in an 

overcrowded lab. In addition, speaking in a ‘non-interactive’ environment is a disapproved 

factor which is related to the content of the website.  

4.1.2. Students’ perception 

 

Figure 2. Frequency of adjectives used by students to describe English Central and its components 

The figure shows the frequency of adjectives used by students to describe English 

Central and its components. As seen on the table the most frequently used word is ‘good’ 

which is an interesting finding as it indicates equivalence between the teachers’ and students’ 

perception of the website. Another interesting finding to be discussed is the second item on 

the list. Unlike teachers who commented on ‘fun factor’ indirectly saying that the website is 

engaging, students described the website explicitly using a prominent adjective which is ‘fun’. 
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Table 2.  Emerging themes from students’ perceptions of English Central 

Themes Frequency       Descriptive sentences 

 

Vocabulary development 

 

26 

 

o Makes vocabulary learning easier 

o Good to be exposed to different vocabulary items 

 

Engaging 17 o Having fun while practicing the language 

o Videos including the themes that appeal to everyone 

 

Speaking development 11 o Good for pronunciation development 

o Positive impact on in-class speaking 

 

Authenticity 9 o Providing authentic videos which are not artificial like the ones in the 

course books 

o Being exposed to different accents and getting used to them 

 

Self-efficacy 7 o Improving self-confidence 

o Ideal for self-development and practicing 

 

Listening development 6 o Helping to improve listening skills 

o Listening to foreign music and TV programs easier 

 

Skills integration 6 o Practicing speaking and listening is beneficial  

o Good for listening and speaking 

 

Learner autonomy 5 o Self-assessment- the feature of the website which provides to see one’s 

own progress 

o Good for self-study 

 

Content 8 o Trouble at understanding the meanings of unknown vocabulary because 

of complex dictionary definitions 

o The program does not detect the voice and keeps asking to repeat the 

same thing again and again 

Lack of knowledge transfer  

into class work 

5 o Not being able to use vocabulary in speaking and writing 

o Not having any advantages in in-class activities 

Institutional factors 3 o Implementation problems in the lab makes speaking difficult 

o The lab is noisy especially during speaking  

Affective factors 1 o Feeling shy to speak when everybody is around in the CALL 
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Table 2 shows the perceptions of the students about English Central. As it is seen 

clearly from the table, students are mostly positive about using English Central. Out of 12 

emerging themes, only 4 ones are negative. When the general point is considered, it can be 

stated that students like all components of the website, which is vocabulary learning, listening 

and speaking. However, they agree that vocabulary learning is the most beneficial tool for 

them due to practicing it with visual content. They agree on the fact that they are able to learn 

different kinds of vocabulary in a context. Practicing new words provides them increasing the 

number of words they know. Thus, they are able to become familiar with the new words they 

encounter. They state that they are able to use the words they have learnt in speaking and 

mostly in writing because they have enough time to think about how to use the word. They 

are of the opinion that recycling of the vocabulary and visuals help them to memorize the 

words. Additionally, they learn the pronunciation of vocabulary as they frequently listen to 

the sounds on the website.  

Also, they add that they have the opportunity to practice speaking in an engaging way. 

They appreciate the way they are able to record their voices and try hard until they reach the 

ideal one. Furthermore, they feel positive because of hearing different accents which in turn 

improves their self-confidence and self-expression during the discussions in the classroom. 

When it comes to listening, the big advantage of it is the fact that the students can listen to 

different kinds of accents. Moreover, they point out that they could hear native accents and 

authentic materials which are not artificial as in the course books.  

When focused on the negative viewpoints of the website, students mostly focus on 

problems related to content rather than external factors such as technical problems, mentioned 

3 times by 12 students. Participants have also concerns about transferring the knowledge into 

other skills especially writing and speaking. Two of the students stated that they could not use 

the vocabulary they have learnt because they have difficulty in remembering the words 

afterwards. This could be due to lack of academic skills or students do not make enough 

practice to retain the knowledge.  
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DISCUSSION AND CONCLUSION 

5.1. Discussion and Conclusion 

After analysing the data and emerging themes from the interviews, it appears that both 

teachers’ and students’ positive perceptions of English Central as a CALL tool outweighed 

the negative perceptions. When the numeric data on the tables is examined, it is possible to 

draw such a conclusion.12 themes have arisen from the data collected from interviews with 

the students and out of these 9 themes are evaluated as positive perceptions while 3 of them 

might be called as negative perceptions. In addition, 10 themes emerged from the data 

collected from interviews with the teachers. Out of these 9 themes are interpreted as positive 

perceptions. The fact that both teachers and students mention more frequently the contribution 

of the website to language learning than negative aspects is the evidence to interpret the data 

in this way. Authenticity, for instance, is the 4th item on both tables. This shows that not only 

teachers but also students mentioned it quite frequently. In fact, it was mentioned 8 times by 

the students and 9 times by the teachers. This indicates that students benefit from watching 

authentic videos and it is observable by the teachers. Another positive perception emerged 

from the data of both groups is the development of listening. Participants from each group 

commented on how students familiarize with different accents. This is one of the appreciated 

features of the website. Also the website is believed to promote learner autonomy.  

The perceptions of students and teachers of English Central are parallel at certain 

points, while it is quite different at other points. In fact, attitudes differ when the perspectives 

of learners and teachers are considered. This could be the result of perception of language 

learning and the attitude towards practicing it. For example, when frequency of positive 

themes is considered, development of speaking has been mentioned 11 times by students, 

while it is mentioned 8 times by teachers. The fact that students believe that the site has 

contributed to their speaking skills could be the practice of pronunciation. However, teachers 

criticize the website because of not being interactive. The frequency of adjectives which has 

been used to describe the website also indicates the difference between the perception of 

students and teachers. Practicing the language in a fun way is an important aspect to be 

considered by students while it is not at a premium on teacher side. Another difference is the 

perception of using web tool in CALL classes. Teachers focus on technical and physical 

problems more than students. Even though students touch upon this issue, they do not 

mention it as frequently as teachers do. 
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When all the perceptions considered, it is possible to say that technological language 

learning environment should be created for learners so that they can benefit from the potential 

contributions. Although the administration at schools might be aware of the benefits, it may 

not be possible to create feasible conditions. Needless to say that Integrative CALL, equipped 

with multimedia and the Internet, requires a sum of money. Yet still when implemented 

successfully, it could make great contribution to language program.  

5.2. Limitations 

The present study has limitations in terms of data collection procedures. Teachers’ and 

students’ perceptions of English Central could have been collected over a longer period of 

time as perceptions may show variation. Collecting data through a series of interviews until 

saturation would have increased the validity and reliability of the study. We also considered 

collecting data on students’ test scores from the program, to see if there was a relationship 

between perceptions of English Central and performance. Conducting an attitude towards 

correct pronunciation was also considered to see if students who thought that sounding like a 

native was important had more positive perceptions and better scores. But seeing as the 

analyzing this quantitative data would have required sophisticated data analysis programs, a 

decision was made to follow a qualitative research design approach. 
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APPENDICES 

Appendix 1 

Student Interview 

Questions for English Central – Web Tool 

1. EC ile ilgili genel olarak ne düşünüyorsun? 

 

What do you think of EC in general? 

2. Sitenin en çok hangi özelliğini beğeniyorsun? (dinleme, konuşma, kelime öğrenme?)  

 

What feature(s) of the website do you like most? ? (listening, speaking, vocabulary learning) 

3. Websitesini kullanmak eğlenceli ve motive edici mi yoksa sıkıcı mı? 

 

Is it fun and motivating or is it boring to use the website?  

4. Arkadaşına bu programı kullanmayı tavsiye eder miydin? Neden / Neden değil? 

 

Would you recommend your friend to use this program? Why / Why not? 

5. Sence EC kelime bilgine / öğrenmene nasıl bir katkıda bulundu? 

 

How do you think EC contributes to your vocabulary knowledge / learning? 

6. Siteden öğrendiğin kelimeler daha sonra karşına çıktığında hatırlayabiliyor musun, sınavda 

mesela? Ne sıklıkla?  

 

Can you remember the words you have learned from the website in other situations, in the exam for 

example? How often? 

7. Öğrendiğin kelimeleri writing ve speakingde kullanabiliyor musun? 

 
Can you use the words you learn from EC in writing and speaking? 

8. Sence EC telaffuz geliştirmene yardımcı oldu mu? Nasıl / Neden değil?  

 
Do you think EC contributes to your pronunciation? How? / Why not? 
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9. Sence EC sınıf içinde İngilizce konuşmana katkı sağladı mı? Pratik ve özgüven kazandırdı mı? 

Nasıl? / Neden değil? 

 
Do you think EC contributes to your classroom speaking, practice and confidence? How? / Why not? 

10. Sence EC İngilizce şarkı dinlerken ya da TV izlerken anlamana yardımcı oldu mu? Nasıl? / 

Neden değil? 

 

Does EC help you understand when listening to songs in English or watching TV? How? / Why not? 

11. Sence EC derslerdeki dinleme (listening) gelişimine katkı sağladı mı? Nasıl / Neden değil? 

 

Do you think EC contributed to your listening developmet in classes? How? / Why not? 
 

12. Sence bu programın bilgisayar laboratuarında kullanılması doğru bir uygulama mı? Neden / 

Neden değil? 

 

Do you think it is effective to use this programme in a computer lab? Why / Why not? 

 

Appendix 2 

Teacher Interview 

Questions for English Central – Web Tool 

1. What do you think of EC in general? 

 

2. What feature(s) of the website do you like most? ? (listening, speaking, vocabulary learning) 

 

3. How do you think students feel when they use the website? Is it fun & motivating or is it boring to 

use the website for the students?  

 

4. Would you recommend other institutions to use this program? Why / Why not? 

 

5. How does EC fit into the goals of your syllabus? 
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6. Do you think it is effective to use this programme in a computer lab? Why / Why not? 

 

7. Have you experienced any challenges while using EC? How have you overcome these? 

 

8. In your opinion have students perceptions about the website changed throughout the module? 

 

9. How do you feel about English Central as a tool for speaking development? Which subskill can be 

developed more via the program? 

 

10. How do you feel about English Central as a tool for vocabulary learning? 
 

11. How do you feel about English Central as a tool for listening development? 

 

 

 

 

 


